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Abstract  

The transition to university introduces significant social and academic adjustments for students. This preliminary 

study investigated how 50 Foundation students from a private university in Selangor perceive the role of 

personality traits, specifically introversion and extroversion, in their social experiences. Employing a quantitative 

survey, the research found a strong perception that personality significantly shapes social engagement and 

academic success, influencing friendship choices and social group formation. Students demonstrated detailed 

awareness of introversion and extroversion, associating introverts with smaller social settings and extroverts with 

active participation in campus events. However, data also indicated that adaptation to university life is influenced 

by factors beyond personality, highlighting the complexity of student adjustment. This research highlights the 

importance of universities creating inclusive environments that accommodate diverse personality types, 

suggesting tailored interventions for student support services and extracurricular programming to promote social 

integration and academic success for all students navigating the transition to higher education.  

Keywords : Personality traits; Introversion/Extroversion; Student Social Engagement; University Adjustment; Foundation 
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I. INTRODUCTION  

Foundation programs serve as a crucial bridge 

between secondary education and the rigors of 

university life, preparing students not only 

academically but also for the essential social 

landscape of higher learning. Socialization during 

this formative period plays an important role in 

students' holistic development. It empowers them to 

form valuable networks, refine their communication 

skills, and adjust to new environments and 

expectations. Through interaction with peers, 

lecturers, and the broader university community, 

students develop a sense of belonging and support 

systems that can significantly impact their academic 

journey and overall well-being. Furthermore, 

successful socialization during the foundation year 

lays the groundwork for future success by fostering 

essential life skills, including collaboration, 

problem-solving, and adaptability. A strong social 

foundation contributes to a positive university 

experience, enhancing student engagement, and 

personal growth.  

 

 

However, students may struggle to build 

relationships beyond their immediate foundation 

year peers, which can limit their access to diverse 

social networks and hinder their potential for 

upward social mobility [1]. The ease and 

effectiveness of socialization are often significantly 

influenced by individual personality traits. Research 

has consistently demonstrated the relationship 

between personality and socialization skills, 

revealing that some students, particularly those with 

introverted tendencies, social anxiety, or other 

personality-related challenges, may struggle to form 

meaningful connections and immerse themselves 

into the university community. These challenges can 

have profound consequences, affecting not only 

their social life but also their academic performance, 

mental health, and overall sense of belonging. 

Students encounter a range of changes and potential 

problems when they begin their university studies, 

which, among others, includes social challenges 

such as making new friends, feeling isolated, feeling 

stressed and unhappy [2]. Understanding the 

complex relationship between personality and 

socialization within the specific context of diverse 

higher learning institutions is therefore important. 

By exploring these situations, higher learning 

institutions can develop targeted support strategies 

that cater to the unique needs of students with 
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varying personality profiles, fostering a more 

inclusive and supportive environment that 

empowers all students to thrive and achieve their full 

potential. This, in turn, contributes to a richer and 

more vibrant campus community, ultimately 

enhancing the higher education experience and 

preparing students for future success. 

II. RESEARCH OBJECTIVES 

The primary objective of this study is to explore the 

foundation students’ perception of the influence of 

personality on their social engagement at university. 

Additionally, the study also seeks to investigate how 

the foundation students perceive the relationship 

between specific personality traits and various 

aspects of their social life in university. 

III. LITERATURE REVIEW 

A.  The Transition to Higher Education 

The transition from high school to higher education 

could be a tough period for young adults, 

particularly those aged between 18 to 20 years old; 

as this may include a change in their personality. 

Critical relationship was established between learner 

identity and student achievement in higher 

education, emphasizing the importance of integrated 

transition systems to facilitate its development [3]. 

This foundation of learner identity is crucial for 

understanding the challenges faced by students 

transitioning to university. The experiences of 

foundation year students were explored as they 

navigate this transition [4]. Their research reveals 

the value students place on the foundation year as a 

“stepping stone” to further studies, providing a 

"second chance" and enhanced preparedness. 

However, they also identify key challenges, 

including the struggle to develop a strong university 

student identity and a perceived stigma associated 

with the foundation program. 

While foundation students form strong support 

networks within their cohort, they often face 

difficulties integrating with the wider student 

population. This struggle for belonging is further 

highlighted in a study that found that a sense of 

belonging is essential for students to feel that the 

foundation year meets their expectations [5]. They 

recommend intentionally fostering belonging 

through relationships with peers and lecturers, 

directly connecting to the integrated transition 

systems [4]. Collectively, these studies highlight the 

need for foundation programs to address not only 

academic preparation but also the social and 

emotional aspects of student transition, focusing on 

identity formation, fostering a sense of belonging, 

and facilitating integration into the larger university 

community. 

B. Benefits of Social Engagement 

Research has demonstrated the positive impact of 

student engagement on academic outcomes, 

particularly grades and persistence. Studies have 

found that student engagement had beneficial effects 

on grades and persistence between the first and 

second year of college for students across various 

racial and ethnic backgrounds [6][7]. Importantly, 

their research also highlighted the compensatory 

effects of engagement, showing that historically 

underserved students benefited even more from 

engagement in terms of achieving higher grades and 

persisting to their second year. This suggests that 

fostering engagement can be a powerful tool for 

promoting equity and student success. It was further 

emphasized  that the diverse nature of student 

engagement, identifying several key dimensions 

including online engagement, self-managed 

learning, peer interaction, and student-staff 

engagement [8]. Their work highlights the need for 

higher education institutions to adopt a broader 

approach to measuring and monitoring student 

engagement, recognizing its various forms and 

influences. 

Beyond academic outcomes, student engagement 

also contributes to a range of valuable personal and 

developmental benefits. The impact of 

extracurricular activities was explored, finding that 

participation can improve students' linguistic 

competence, critical thinking skills, and time 

management abilities [9]. Moreover, involvement in 

extracurricular activities boosts self-confidence and 

self-esteem, while also making the transition easier, 

enabling students to make adjustments to the 

university environment. This research highlights the 

importance of providing students with opportunities 

to engage in activities outside the classroom, not 

only for skill development but also for personal 

growth and a stronger sense of belonging. The 

authors note the university's recent efforts to 

increase faculty involvement in extracurricular 

initiatives, suggesting an institutional recognition of 

the significant role these activities play in student 

development. 

 

C. The Role of Personality in Academic 

and Social Setting 

Personality traits, particularly extroversion and 

agreeableness, significantly influence the social 

dynamics of foundation students, with more 

extroverted individuals participating in a wider 

range of social activities [10]. Traits like openness 

and extroversion might positively affect students’ 

lives in socialising and form a network with each 

other, while conscientiousness might make students 

limit their social interaction with one another. Next, 

in their study, the authors explore the role of 

personality traits in shaping social capital among 
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students, particularly at the foundational level. They 

find that certain personality factors, such as 

openness and extroversion, significantly influence 

students' ability to socialise and form networks 

within the academic settings [11]. These findings 

suggest that personality plays a critical role in 

facilitating social interactions, which are important 

for building social capital and fostering a 

collaborative learning environment. This implies 

that students with higher openness will engage in a 

lot more group activities, and seek their peers for 

support. Meanwhile, students with introversion may 

require additional support in building social 

opportunities. Notably, extroverted individuals, 

known for their sociability and warmth, tend to 

actively seek out social interactions and are more 

likely to exhibit higher levels of social engagement 

[12][13][14] 

 

Additionally, the influence of personality traits on 

students' social interactions and academic 

engagement were examined during study abroad 

programs, which highlights that traits such as 

openness, emotional stability, and conscientiousness 

are crucial in determining how well foundation 

students socialise in diverse cultural environments 

[15]. The findings show that personality not only 

impacts academic success but also enhances 

students' ability to engage in social activities to 

encourage intercultural communication and a 

supportive social network during their studies 

abroad. It demonstrates that contentiousness allows 

students to tailor emotional stability that struggles 

with adapting to the new environment, it also helps 

with learning and expanding opportunities while 

being abroad. Research conducted in a Malaysian 

university also reinforces the relationship between 

personality traits and students performance, which 

highlights the importance of developing strategies 

for personal growth and self-improvement that can 

increase students’ confidence, resilience and 

adaptability needed to navigate the higher learning 

environment [16]. Understanding and addressing 

these personality issues is also crucial for supporting 

their academic and personal success. Moreover, 

social engagement in an academic context extends 

beyond mere social interactions; it involves the 

quality and nature a student’s connections with 

peers, teachers and the broader community in the 

school [12]. Furthermore, agreeableness, 

characterized by traits such as trust, altruism, and 

kindness, is associated with positive social 

interactions, a greater willingness to cooperate and 

the formation of trusting relationship [12][13][14] 

Next, the impact of personality traits and social 

environment on the entrepreneurial tendencies of 

students at a foundation university were examined 

[17]. Their findings suggest that traits such as 

openness and extroversion are strongly related with 

students' ability to socialize effectively and 

influence their social networks for entrepreneurial 

activities. The study highlights that personality not 

only influences academic engagement but also plays 

a significant role in shaping students' social 

interactions, which are important not only for their 

professional development but also entrepreneurial 

pursuit, which could play a part in foundation 

students’ social engagement.  

The process of socialization in educational settings 

is significantly influenced by the student's 

personality traits, as suggested by [18] and [19]. 

They suggest that personality factors, such as 

openness and conscientiousness, play an important 

role in students' ability to adapt and engage in social 

relationships within academic communities. Their 

findings can be applied to foundation students, 

indicating that a supportive educational environment 

promotes positive social behaviours and enhances 

interpersonal connections. They explained that these 

traits, such as openness to experience or 

conscientiousness, play a significant role in shaping 

how students engage with their peers and participate 

in social activities, thus affecting their overall 

integration within the educational environment. 

These findings show the significant role that 

personality plays in shaping students' social 

experiences and interactions. Both of these qualities 

are related to agreeableness requires empathy and 

kindness, while being an extrovert requires 

assertiveness. Both of these characteristics 

contribute to a healthier social interaction. It fosters 

a more positive environment in the classroom and 

makes the class more connected. 

Social engagement has various dimensions, 

including behavioural engagement, emotional 

engagement, cognitive engagement and social 

engagement. Each of these dimensions plays a 

crucial role in shaping a student’s academic journey. 

Positive relationships with both teachers and peers 

are vitals for fostering enthusiasm for learning, 

promoting self-confidence, and ensuring long-term 

academic success. Supportive relationships 

contribute significantly to a student’s sense of 

belonging and connectedness within the academic 

environments, which has been consistently 

identified as strong predictor of academic 

performance. When students feel accepted, 

respected and supported by those around them, they 

are more likely to be motivated to learn, actively 

participate in class activities and seek assistance 

when facing academic challenges. This positive 

social environment creates a foundation to thrive in 

academic setting. [20] 



 

International Journal of Business Studies and Education (IJBSAE) 

ISSN (Online):2735-0940  

VOLUME:3 

ISSUE: 1 

 

78 

Received: 20 March 2025 

Revised: 25 March 2025 
   Accepted: 08 April 2025 

Publisher: ICBE Publication (NS0237611-W) 

 
 

Social engagement can also act as an important link 

in the relationship between personality traits and 

academic performance. For example, an extroverted 

student’s tendency to engage socially might lead 

them to actively participate in study groups, seek 

help from peers and instructors, and build supportive 

relationships. These increased opportunities for 

interaction and support can then contribute to 

improved understanding of course material and 

ultimately lead to better academic outcomes. Thus, 

personality can indirectly influence academic 

performance by shaping a student’s social 

interactions and the level of social support they 

receive within the academic community. In contrast, 

high levels of neuroticism, often associated with 

anxiety and mood swings, can hinder social 

engagement [12][13][14]. However, it is important 

to note that introversion does not necessarily equate 

to low social engagement [21][22]. While 

introverted students may not engage socially in the 

same way as their extroverted peers, their style of 

engagement can still be meaningful and beneficial 

for their learning. 

To conclude, education plays a central role in the 

socialization process, acting as a platform where 

personality traits influence how students form 

relationships [23]. Personality traits such as 

extroversion and agreeableness significantly 

influence the formation of peer relationships and 

social networks within these settings. Understanding 

these dynamics is crucial for educators to create 

supportive environments that cater to diverse 

personality types, and thereby enhancing students’ 

overall academic and social integration.  

IV. RESEARCH METHODOLOGY 

This study employs a quantitative method to explore 

the foundation students’ perception on the influence 

of personality on various aspects of their social life 

in the university. A survey was carried out via 

Google Form and 50 respondents were chosen 

through random sampling from the Foundation 

programs in a private university in Selangor. This 

preliminary study utilizes a smaller sample size to 

establish initial findings and inform future, more 

comprehensive research. 

The survey was divided into three sections: 

Demographics, Perception of Personality Traits, and 

Perception of Introversion vs Extroversion 

Tendencies. The study used a 5-point Likert Scale 

for the questionnaire, ranging from 1 - Strongly 

Disagree to 5 - Strongly Agree to assess the students’ 

perception of personality on their social engagement 

at university.  

Even though factors such as emotional stability, 

agreeableness, and conscientiousness play a role in 

social engagement, the study specifically focuses on 

extroversion vs introversion due to its direct link to 

social engagement. It is the most fundamental traits 

that influence how individuals interact socially. In 

university social environment also, it has clear, 

observable impact where there are emphasis of 

group discussions, networking and collaborative 

learning. Students’ participation level in these 

settings are often strongly influenced by their 

extroversion-introversion tendencies, making it an 

ideal point for the study.  

Descriptive statistical analyses were conducted 

using SPSS version 27 to summarize the 

demographic data and responses to the survey 

items.The following measurement is used to indicate 

students’ agreement towards the statements used in 

the survey. 

Table 1: Interpretation of Mean Score  

Mean Score Interpretation 

3.67 – 5.00 High 

2.34 – 3.66 Moderate 

1.00 – 2.33 Low 

 

Further analysis, such as correlations, may be 

conducted to investigate potential relationships 

between perceptions of different personality traits 

and social engagement among Foundation students. 

V. RESULTS AND DISCUSSION 

A. Respondents’ Profiles 

This preliminary study’s respondents consisted of 50 

Foundation students from a private university in 

Selangor, encompassing a variety of academic 

programs. The demographic analysis revealed a 

predominantly female sample, indicating 80% 

female and 20% male respondents. This is 

proportionate to the overall enrolment of students in 

the foundation programs in the private university in 

Selangor where the male students to female students 

ratio is 1:10. Given this institutional context, the 

sample provides a representative view of the 

majority of student population in foundation 

programs in this particular university rather than an 

unintended limitation. 

 

The majority of respondents were within the 18-20 

age bracket, representing 77.6% of the sample, while 

smaller proportions were aged 21-24 and 25-30. In 

terms of academic programs, the Foundation for 

B.Ed TESL program was the most dominant, with 

58% of respondents, followed by other programs 

such as Foundation in IT, Foundation in 

Management, Foundation in Islamic Studies, 
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Foundation in Science, and Foundation in Arts. 

These demographics provide context for the 

interpretation of the study’s findings regarding 

student perceptions of personality traits and social 

engagement within the university’s Foundation 

program. 

 

 

 

Figure 1: Respondents’ gender 

 

Figure 2: Respondents’ age group 

 

Figure 3: Respondents’ Programme of Studies 

 

B. Foundation Students’ Perception on 

Personality Traits 

The following data in Table 2 shows the Mean score 

on the Foundation students’ perception on general 

personality traits on a scale of 1 to 5, with 5 being the 

highest and shows the strongest agreement. 

Table 2: Mean Score on Foundation 

students’ perception on personality 

traits  

Item Statement Mean 

Score 

1 Personality traits significantly 

impacts the types of social 

activities students participate 

4.56 

2 Personality traits influence 

students’ choice of friends 

4.14 

3 Personality traits play a crucial 

role in determining a student's 

social success at university 

4.54 

4 Personality traits can predict 

the ease with which students 

adjust to university life 

3.00 

5 Personality differences lead to 

social conflicts among 

Foundation students 

4.44 

6 Similar personality types tend 

to form social groups together 

4.12 

 

The first item ‘personality traits significantly 

impacts the types of social activities students 

participate’ scored the highest with 4.56 mean score 

along with item number 3, which is ‘personality 

traits play a crucial role in determining a students’ 

social success at university’ (4.54). The high Mean 

scores show that personality factors significantly 

impact social activities among Foundation level 

students, as students’ social engagement is shaped 

by personality traits. This also suggests that 

extroverted students may actively seek out 

numerous social events, while introverted students 

might prefer fewer, more selective gatherings. The 

findings also align with the introverts’ tendency to 

seek out close-knit groups while extroverts tend to 

build wider networks. 

Additionally, Table 2 shows that respondents agree 

with the statements ‘personality traits influence 

students' choice of friends’ (4.14) and ‘similar 

personality types tend to form social groups 

together’ (4.12). This suggests that students tend to 

gravitate towards peers with similar traits, which 

means introverts may prefer smaller, more familiar 

groups whereas extroverts may expand their social 

circles more easily.  

 

Lastly, the statement ‘personality traits can predict 

the ease with which students adjust to university life’ 

scores a moderate Mean score of 3.00, which 

suggests that regardless of their personality, some 

Foundation students may adjust to their life as a 

tertiary level students while others may struggle. 

Some challenges that they could have faced 

regardless of their personality could relate to 
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academic pressure, homesickness or new social 

dynamics that they have to navigate. 

Overall, the data indicates that Foundation students 

strongly believe that personality traits significantly 

influence their social experiences at university, 

particularly in shaping their choice of activities and 

friends. 

C. Foundation Students’ Perception on 

Introversion and Extroversion Tendencies 

The following data in Table 3 shows the Mean score 

on the Foundation students’ perception on 

Introversion tendencies. It provides insights into the 

students’ opinion on how introverted students 

interact socially in educational campus settings. 

Table 3: Mean Score on Foundation 

students’ perception on Introversion 

Tendencies 

Item Statement Mean 

Score 

1 Introverted students prefer 

smaller, more intimate social 

circles 

3.92 

2 Introverted students struggle 

more with group work in 

social settings 

3.44 

3 Introverted students are more 

likely to seek out one-on-one 

interactions 

3.74 

4 Introverted students may rely 

more on online social 

networks than in-person 

interactions 

3.12 

5 Socializing helps introverted 

students come out of their 

shells over time 

3.78 

 

On a scale where 5 represents strong agreement, the 

highest Mean score is 3.92, for the statement 

‘introverted students prefer smaller, more intimate 

social circles’ which indicates strong agreement that 

introverts do prefer smaller social circles, followed 

by statements ‘socializing helps introverted students 

come out of their shells over time’ and ‘introverted 

students are more likely to seek out one-on-one 

interactions’ with Means scores of 3.78 and 3.74 

respectively. Even though the scores are on the high 

level, it leans slightly on the moderate level which 

indicates that though introverts do favour one-on-

one conversations over group interactions, 

socializing also helps introverts become more 

comfortable over time.    
 

The lowest Mean score in the dataset in Table 3 is 

for the statement ‘introverted students may rely 

more on online social networks than in-person 

interaction’ with only 3.12 Mean score, showing a 

moderate agreement that introverts rely more on 

online networks than face-to-face interactions. This 

suggests that even though introverts might prefer 

online interactions, they do not shy away from face-

to-face interactions, if the situation needs them to be 

more assertive such as for classroom presentations.  

 

Overall, the data suggests that Foundation students 

generally perceive introverted students as favouring 

smaller social circles and one-on-one interactions, 

while not necessarily relying heavily on online 

networks. 

Meanwhile, the following data in Table 4 illustrates 

Foundation students’ perception on extroversion 

tendencies. It provides insights into how they 

perceive extroverted students engage in social 

activities at university. The dataset were scored on 

a scale of 1 to 5, with 5 being the highest and shows 

strong agreement. 

Table 4: Mean Score on Foundation 

students’ perception on Extroversion 

Tendencies 

Item Statement Mean 

Score 

1 Extroverted students socialize 

more easily than introverted 

students 

3.82 

2 Extroverted students find it 

easier to initiate conversations 

with new peers 

3.78 

3 Extroverted students are more 

likely to attend social events on 

campus 

3.76 

4 Extroverted students are more 

likely to join clubs and 

societies 

3.54 

5 Extroverted students are more 

likely to take on leadership 

roles in group settings 

3.42 

 

Based on the data, the statement ‘extroverted 

students socialize more easily than introverted 

students’ scored the highest with Mean scores of 

3.82. Additionally, the statement ‘extroverted 

students find it easier to initiate conversations with 

new peers’ and ‘extroverted students are more likely 

to attend social events on campus’ show the Mean 

score of 3.78 and 3.76 respectively. This suggests 

strong agreements on their perceptions that 

extroverts have an easier time socializing and 

initiating conversations, even with strangers. The 

findings also suggest that compared to introverted 

students, extroverted students are more likely to 

engage more in campus events. 



 

International Journal of Business Studies and Education (IJBSAE) 

ISSN (Online):2735-0940  

VOLUME:3 

ISSUE: 1 

 

81 

Received: 20 March 2025 

Revised: 25 March 2025 
   Accepted: 08 April 2025 

Publisher: ICBE Publication (NS0237611-W) 

 
 

The other two statements, ‘extroverted students are 

more likely to join clubs and societies’ (3.54) and 

‘extroverted students are more likely to take on 

leadership roles in group settings’ (3.42) has lower 

Mean scores which suggests that even though 

extroverted students are likely to thrive more in 

social settings, there is only moderate agreement in 

their involvement in clubs and societies. This could 

be because extroverts are more likely to join the 

activities, other factors such as specific interests or 

time commitments might also play a role. 

Additionally, taking on the role of leadership also 

has the weakest agreement which suggests that 

leadership does not solely depend on extroversion 

and other factors such as confidence and experience 

could also play a role.  

 

Overall, the data suggests that Foundation students 

perceive extroverted students as having an easier 

time with general socialization and event 

participation. However, they also recognize that 

involvement in clubs and leadership roles are 

influenced by a broader range of factors beyond just 

extroversion. 

 

Upon comparing the Foundation students’ 

perception of Introversion and Extroversion across 

both datasets, the findings show their perception of 

how extroverts tend to socialize more easily and 

participate more in social activities compared to 

introverts who prefer smaller circles, one-on-one 

interactions and may find group work challenging. 

Both groups of students with this personality show 

some adaptability over time, with introverts may 

becoming more social and extroverts taking on 

leadership roles.  

Introverts and extroverts differ in social ease but 

given time and proper support, they can adapt to 

various environments. Introverts may struggle with 

group work but they may become more comfortable 

through gradual exposure. And while not all 

extroverts are born-leaders, not all introverts also 

rely on only online socializing and this challenges 

the common stereotypes, especially in academic 

settings.  

VI  CONCLUSION 

The insights from this study offer significant 

practical implications for student support services 

and extracurricular programming within university 

settings. The data, specifically from Foundation 

students in a private university in Selangor, reveals 

a strong perception that personality traits have a 

significant influence on social experiences. As 

evidenced by the high mean scores for items related 

to personality's impact on social activities (4.56) and 

social success (4.54), students recognize the critical 

role personality plays in shaping their university life. 

This highlights the need for higher learning 

institutions to move beyond a one-size-fits-all 

approach to student engagement. 

Furthermore, the data suggests a clear understanding 

of the social dynamics associated with introversion 

and extroversion. The perceived tendency for 

introverted students to prefer smaller, more intimate 

social circles, coupled with the recognition of 

extroverts' ease in initiating conversations and 

engaging in campus events, provides a roadmap for 

targeted interventions. For instance, universities can 

facilitate smaller, interest-based groups or peer 

mentoring programs to cater to introverted students, 

fostering a sense of belonging without 

overwhelming them. Conversely, larger, more 

dynamic events, such as themed social gatherings or 

collaborative projects, can be organized to engage 

extroverted students, providing them with ample 

opportunities for interaction and networking. 

Moreover, the moderate score regarding the ease of 

adjustment to university life (3.00) highlights the 

need for comprehensive support systems that 

address the challenges faced by all students, 

regardless of personality. This includes strong 

academic advising, mental health services, and 

orientation programs that proactively address issues 

like academic pressure, homesickness, and 

navigating new social dynamics. By acknowledging 

that personality differences can influence a student's 

adjustment, universities can tailor their support to 

meet individual needs. 

Ultimately, fostering awareness among faculty 

members, staff, and student leaders about the impact 

of personality traits on student engagement is also 

important. This can be achieved through workshops, 

training sessions, and the integration of personality 

awareness into existing student development 

programs. By promoting a deeper understanding of 

personality differences, universities can cultivate a 

more inclusive and supportive learning 

environment, empowering all students to thrive both 

academically and socially. This preliminary study 

serves as a foundation for future research that 

explores the longitudinal impact of these perceptions 

and the effectiveness of targeted interventions in 

enhancing student well-being and academic success. 

Besides that, by first establishing the role of 

extroversion-introversion in social engagement, 

future studies could also be expanded to include 

other personality traits for a more comprehensive 

analysis. 

 

 



 

International Journal of Business Studies and Education (IJBSAE) 

ISSN (Online):2735-0940  

VOLUME:3 

ISSUE: 1 

 

82 

Received: 20 March 2025 

Revised: 25 March 2025 
   Accepted: 08 April 2025 

Publisher: ICBE Publication (NS0237611-W) 

 
 

VII  REFERENCES 

[1] K. O'Sullivan, N. Bird, J. Robson, and N. 

Winters, "Academic identity, confidence 

and belonging: the role of contextualised 

admissions and foundation years in higher 

education," British Educational Research 

Journal, vol. 45, no. 3, pp. 554–575, 2019. 

[2]       M. Cheng, G. Pringle Barnes, C. Edwards, 

and M. Valyrakis, Transition Skills and 

Strategies, Transition models and how 

students experience change. Glasgow, 

Scotland: QAA Scotland, 2015. [Online]. 

Available: 

https://www.academia.edu/17659922/stud

ent_transition_transition_models. 

Accessed: January 26, 2025. 

[3] A. R. J. Briggs, J. Clark, and I. Hall, 

"Building bridges: understanding student 

transition to university," Qual. High. 

Educ., pp. 1–19, 2012, 

doi:10.1080/13538322.2011.614468. 

[4] A. S. Law and K. Sheen, "Experiences of 

foundation year students integrating into 

first year," Widening Particip. Lifelong 

Learn., vol. 26, no. 1, 2024. 

[5]  L. Piper, A. Kelly, and H. Mulrooney, 

"Transition to higher education, 

prospective and retrospective student 

experiences," New Directions in the 

Teaching of Physical Sciences, vol. 15, no. 

1, 2020. doi:10.29311/ndtps.v0i14.5279    

[6] G. D. Kuh, T. M. Cruce, R. Shoup, J. 

Kinzie, and R. M. Gonyea, "Unmasking the 

effects of student engagement on first-year 

college grades and persistence," The 

Journal of Higher Education, vol. 1 79, no. 

5, pp. 540-563, 2008. doi: 

10.1080/00221546.2008.11772116   

[7] L. Allin, A. Coyles, and R. Hayman, 

"Exploring social integration of sport 

students during the transition to 

university," Journal of Perspectives in 

Applied Academic Practice, vol. 5, no. 2, 

pp. 31-36, 2017. doi: 

10.14297/jpaap.v5i2.284 

[8]  K. L. Krause and H. Coates, "Students’ 

engagement in first-year university," 

Assessment and Evaluation in Higher 

Education, vol. 33, no. 1, pp. 1-18, 2008. 

doi: 10.1080/02602930701698892 

[9] H. Ginosyan, V. Tuzlukova, and F. Ahmed, 

"An investigation into the role of 

extracurricular activities in supporting and 

enhancing students' academic performance 

in tertiary foundation programs in Oman," 

Theory and Practice in Language Studies, 

vol. 1 10, no. 12, pp. 1528-1534, 2020. doi: 

10.17507/tpls.1012.03 

[10] K. Seman and Z. Ismail, "Big Five 

personality traits on academic performance 

among foundation students," Asian Social 

Science and Humanities Research Journal, 

vol. 1, no. 2, pp. 26-33, 2019. doi: 

10.37698/ashrej.v1i2.15 

[11] J. Malik, N. Kaushal, S. Ghalawat, and A. 

Singh, "Personality factors as antecedents 

in social capital of students," Indian 

Journal of Educational Research, vol. 56, 

no. 1, pp. 39-48, 2020. 
 
[12] A. Poropat, "A Meta-Analysis of the Five-

Factor Model of Personality and Academic 

Performance," Psychological Bulletin, vol. 

135, no. 2, pp. 152-180, 2009. doi: 

10.1037/a0014996 

[13]  A. Ramirez-Arellano, "Effects of 

Personality and Motivation on Students’ 

Academic Engagement and Metacognitive-

Cognitive Strategies," SAGE Open, vol. 14, 

no. 4, 2024. doi: 

10.1177/21582440241295845 

[14] H. Wang, Y. Liu, Z. Wang, and T. Wang, 

"The influences of the Big Five personality 

traits on academic achievements: Chain 

mediating effect based on major identity 

and self-efficacy," Frontiers in 

Psychology, vol. 14, 2023. doi: 

10.3389/fpsyg.2023.1065554 

[15] W.-L. Wang and G. Ching, "The role of 

personality and intercultural effectiveness 

towards study abroad academic and social 

activities," International Journal of 

Research Studies in Psychology, vol. 4, no. 

3, pp. 13-25, 2015.  

[16] A. Zakaria, S. S. Ahmad, and S. M. A. S. 

A. Alhady, "The effect of personality traits 

towards students’ performance," Advanced 

International Journal of Business, 

Entrepreneurship and SMEs, vol. 5, no. 16, 

pp. 26-34, 2023. doi: 

10.35631/AIJBES.516003 

[17] H. Selçuk and E. Burak, "Effect of social 

environment and personality traits on 

entrepreneurship tendencies of students: 

https://www.academia.edu/17659922/student_transition_transition_models
https://www.academia.edu/17659922/student_transition_transition_models


 

International Journal of Business Studies and Education (IJBSAE) 

ISSN (Online):2735-0940  

VOLUME:3 

ISSUE: 1 

 

83 

Received: 20 March 2025 

Revised: 25 March 2025 
   Accepted: 08 April 2025 

Publisher: ICBE Publication (NS0237611-W) 

 
 

An application in foundation university," 

Journal of Life Economics, 1 vol. 6, no. 2, 

pp. 119-132, 2019. doi: 

10.15637/jlecon.6.008 

 

[18] N. Y. Saigushev, O. A. Vedeneeva, and Y. 

B. Melekhova, "Socialization of students’ 

personality in the process of polytechnic 

education," in Proceedings of the 

International Scientific Conference “Far 

East Con” (ISCFEC 2020), vol. 128, pp. 

1414-1419, 2020. doi: 

10.2991/aebmr.k.200312.194 

[19] V. Terziev, S. Vasileva, and O. Andreeva, 

"Socialization of the personality in the 

process of education and realization of the 

individual," in Proceedings of SOCIOINT 

2023- 10th International Conference on 

Education & Education of Social Sciences, 

pp. 132-137, 2023. 

[20] C. M. Amerstorfer and C. Freiin von 

Münster-Kistner, "Student Perceptions of 

Academic Engagement and Student-

Teacher Relationships in Problem-Based 

Learning," Frontiers in Psychology, vol. 

12, 2021. doi: 10.3389/fpsyg.2021.713057 

[21]  S. Tuovinen, X. Tang, and K. Salmela-Aro, 

"Introversion and Social Engagement: 

Scale Validation, Their Interaction, and 

Positive Association With Self-Esteem," 

Frontiers in Psychology, vol. 11, 2020. doi: 

10.3389/fpsyg.2020.590748 

[22] G. Kiffer Card and S. Skakoon-Sparling, 

"Are social support, loneliness, and social 

connection differentially associated with 

happiness across levels of introversion-

extraversion?" Health Psychology Open, 

vol. 10, no. 1, pp. 1-14, 2023. doi: 

10.1177/20551029231184034 

[23] V. Terziev and S. Vasileva, "The role of 

education in socialization of an individual," 

in Proceedings of INTCESS 2022 – 9th 

International Conference on Education 

and Social Sciences, pp. 518-523, 2022. 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 



 

International Journal of Business Studies and Education (IJBSAE) 

ISSN (Online):2735-0940  

VOLUME:3 

ISSUE: 1 

 

84 

Received: 20 March 2025 

Revised: 25 March 2025 
   Accepted: 08 April 2025 

Publisher: ICBE Publication (NS0237611-W) 

 
 

 

AUTHOR’S INFORMATION 

First Author: Siti Aisyah 

bt Roslan 

 

 

Department of Language Education, Faculty of Education and Social Sciences, 

UNISEL, Selangor, Malaysia  

E-mail: ctaisyah@unisel.edu.my 

 

 

 

Second Author: Nurmiza 

bt Rifayudeen 

 

 

 

Department of Language Education, Faculty of Education and Social Sciences, 

UNISEL, Selangor, Malaysia   

E-mail: nurmiza31@gmail.com 

 
 

 

Third Author: Zeti 

Insyirah Marsh bt Johan 

Marsh 

 

 

Department of Language Education, Faculty of Education and Social Sciences, 

UNISEL, Selangor, Malaysia   

E-mail: marshzeti@gmail.com 
 

 

 

Fourth Author:  

Sharifah Radiyah bt 

Sayed Hassan 

 

 

 

Department of Foundation Studies, Centre for Foundation and General Studies, 

UNISEL, Selangor, Malaysia   

E-mail: sharifahradiyah4@gmail.com 
 

 


